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INTRODUCTION B

SPEECH AND LANGUAGE ASSESSMﬁNf»ﬁ e

; Alisa Wartella and
Diane Williams

, the observation of behavior.

.child is a part. The child's language abilities shovld be

|

}stiés that ‘may differ from mainstregm America. These non-

L]

Evaluation of the speech and language skills of pre-

V"

y;

_schoolers from middle class backgrounds is itself ~ task

which requi*es proficiency in the use of testing instru—
ments, in making clinical observations and in behavior
management  (Allen, Bligs and Timmons, 1981). Evaluation \_
of young children from lower socioeconomic andfor culturally

different backgrounds demands even more facility on the'part

of the evaluator in the use of standardized instruments and.

]

rd
]

The evaluator must be aware of several issues. .The

first is the phonemic, semantic and syntactic variations to

be expected in the dialect of the comﬁungty of ubich the.

0 4

judged using the ‘language of this comhunity as a norm, not.

using middle class Americap English norms.

I

,The second “consideration is nonverbal cultural character-

J

verbél'ccmmunication cues must be intérpreted ¥s accurately
&4

- as possible in order not to make false judgements about the ™

child's communicauive behavior:

-

A thi;d issve is the situational factors which may ifn-’

fluence the verbal output or responses of the child. Some

I

. { . 2’ .
of these may be alterable,. others may not. However, thre
. ~

evaluator should be conscious of these when making observa-

_ tions regarding the child's. performance. .
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' ' The fourth area that the evaluator should become aware. \

of‘fs the carefui sefection and interpretation of standardized
tests. She should 'ascertain what the composition of the sam-

. Pple populdtion was that each test used. for standardization.
s ¢ The evaiuvator §hdc1d also be cognizant of any cultural “diases
‘. . .
. i that may be present ‘in particuiar test items.
: ! l

In ordev to overcome Chese obstaclea the. evaluator musc o

»

be adept at making objective clinical observacions and at , ,é

¥

ihterprethg thesc observations. She should also 'solicit

the assistanoe of gther prefessionéls and non—proiessionala
: »

who haVe‘contact with the child. Th® classroom teachers -
and aides”can’be'invaluable sources of informgtion, especially
if” they az: gi;en some training or - hay° experience in working
with the culturally different and speech/langcage disordered. '
If residents of_gﬁe chiid's community, much help can be ob—
.tained regarding the grammaticai, lexical and social pec—.
ular;ties of that Yocale,many of -which would be familiar
only to those residing within it. g ' .
Parenta,of course, can also Qe—heipfui Qbséryerat‘ How;
ever, this information should be weighed carefully because .
parents are not alkays-reliable and/or truthful observars.
This.may be due to a lack of understanding o~)to the reluc— L
tance toddivulge information tg an avthority figure.
Accurate and’thoughtful evaluation of the culturally

-

‘different,chiléf'although‘professionally demanding, is . .

.
t

P *
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" essential in order‘to provide adequate"th appropriate re-

mediation services. It is critical -to separdte those cul-
turally different children withe actual speech a language‘
:disorders from thgse ¢ lturally different children with
normal speech and language skills. Tg}s will avcld che\q\-
\necessary and impossible task of prov1d1ng intervention fo\\
all children based on. their cultural diffgrences or, thg
opposite, failing to ‘provide needed services for’ the speoch
and language disordered, culturally different child because
of .an inadequate knowledge orf. wpat is acceptable and what
is deviant communicacive behav1or for that cul;ural com-

L]

munity.

" An unaware. speech ahd language clinician, usiné only . -

standardized test'instruments, could corceivably .determine -
that virtually all the children in a Head Start population
were -language disordered. However, observation, clinical
judement and familiarity with the community enables the ex-
iaminer to seps;ate cB}ldren with actual learniog\d;fficula'
ties.froq.those who are simply culturally different.

‘Ip the pasi, all these culturéliyhdifferent children
have beemn characterized as possessing "deficient" lanéuage.
Labov (1969) and Houston (1970) refute th®s notion. These
and other researcners have demonstrated the systematic

structure of dialects and their ability to ‘provide for

- .
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absfract tn;nking. The diﬁferences these normal children
?ihibit are in performance, not in competence.

the avthors accept this view that cuvlturally different
children are not ;erbally “deficient" These children are .
indeed "disadvantaged" however, because they are viewed by

- society in general and schools in particular as exhibiting
degic1ent behaviors. It follows that these chi dren nay '
require assistance in orfler to compete with "advantaged"
chfldren’when tHey enter school.

At this time, such support is more appropriately pro-
vided tnrouéh preschool origeadinéss pr:gnems snch asiHead '
Start” than through language therapy. Such intervention
should be reserved .for those children, cultdrally different

» or not, who have beeg,identified~as naving a languagellearn—_

" ing disééility. ' '

" .This paper will discuss in detail those.issues that are
essential for accurzte evaluation &f the speech'and language

of cultyrally different children. Areas to be addressed in- .

clude: dialectal differences of SpaMish and Black English

\\ speakers, cultvrally based nonverbal'behaviors and situa-

0

\tional factors influencing test results, problems encountered. .

[

in the use of standardized tests, informal testing procedures,
and developmentally referenced tests and\standardized tests

ahibh can be Jsed with Culturally different children. ' .
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' DIFFERENCES BETWEEN SPANISH AND

STANDARD ENGLYSM DIALECTS: ’

Sound differences between Spanish and English are

\

likely to give the bilingual child ﬁroblems in acquirjng

. ¥ ) - )
a second sound system. Sounds present in Engl¥rh and not

in "Spanish will be heard as thg sound closest to it in
Spanish. -For example, Spanish has only fiv; voweI; /ilel
a/o/u/. The English vowel /& / vill be heard as./e/ or
lal, ("cat'ias “kété" or "cot") -and, the English vowel /i/
will be heard. as /i/°(''bit" as."beet"). No ‘Spanish’vow-

el is exactly‘equivalent to an English vowel and there is

" no diohthorgization. These differences require that

the child learning a second sound system dévelop auditory
disscrimination skills fg;,sounds not only in his first
lariguage, but for sounds that are diffeg;nt from‘those he
has been brought up h;ari;g. .

Qonsohant; in Spanisﬁ are also pronounced differently.
Stops /b/p/alk/d/t/ are not aspirated so they sound weaker,
and may be lost at the end of a word. This may carry over
to English where final stops are 1m§cr;ant to past tense
production. ' .

The interchangeability of /b/v/ may also cause dif-

ficulty end a child may pronounce "very" as '"bery" and \f

" wrabbit" as "ravit". In certain dialects the /s/ may be

pronounced in a more forward position and be confused with

a lisp. There is also a Jalatal sound, not present in

o~~~
, *

(3
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Differences between Spanish & .

Standard English Dialects ‘ }
' ’ ¥

English, which is similar to /j/ with frication vhich would
cause the’ uords "yellou" and "jello" to sound alike. An-
other difference is that many English consonants are not
found at the-ends of Spanish words, resulting 1n thé additibn

of /e/ to English words ending in those consonants, such as

a/kekel'for "cake'; or the substitution of a permitted final.

*

_exampleés: " '

In general, the Spanish speaking child will have dif--
ficulty with the following sounds: b, v, d,&,d3 ,3", 35 b,
' \

and all vowels. oA —

// ad

Gremmatical errors are also to be expected as a result

of ' contrasting langhage structures, as in the following

4
\

1. Negation -"not" is placed before the verb \
“"Maria not is here' or 'Maria no is here"
f. Adjective- follows the noun and agrees in number;

\
"the dress yellow" or *the dresses yellow" \

3. /sl is dro ped from third person singular verb"
"he-go -to hool" \
4. Is/ is dropped from plurals

~

5. /t/d/ is dropped from past tense ™~

6. Future modals (can, u}ll) may be'dropped
Many of these endings are dropped because the Spanish -

system of inflection of nouns and verbs is more extensive

L4

. - 8

-\
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‘ \bifferenceg,hetﬁéén Spanisb_&‘ : -l
Standard English Dialects K ’ ' ’ ‘
: /,////' . ' . e ‘ 1
{(?/'/' . than the English?system. .The differences may confuse the ?
' children so much that they éilllémig these important emd- -
ings, especially once they fearn that they can still get , D o
- theif meaning across by using meaningful words, such as '_{
"time" words: "I go yesterday". ‘ .
7. “Articles - (the, a) may be dropped with nation- é
ality and prafessign: . > . |
i § wént to Dr."i - _ .
8. Prepositions- ﬁay be'geperalized - a
) "in"hmay be used for "on" or "at"
9. Question foréation - since'there is no subject --
Qerb inversion in Spanish, childreg may rely on
intonation: ) _ . .
i "You take me?" .
) There is also no "do" in Spanish:
"How they cdome to school?" or ‘
& "How to come to school" - ]
Many of ﬁhese "érrors" could indicate a speech or “ 7
1snguage disorder in an English sbeakingAchild.,&It‘is.im- i
portant to keep in mind the differences begweén t?g sound-
é- T ”‘<—:nd.;rammatipa1 systems of Spanish ané English and what ‘
; types of "errors" can be expected as:af;;sult of those dif-
; ferences. Children with intac? Spanigh development who are ..
é showing these types of errors are not likely to be displaying R
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,Differences'between Spanish &

.~ .. Standard English Dialects

vl . a speech or ladguagefdisorder. 0f course, children showing
‘ / ‘9 errors similar to theee in Spanish should beqevaluated in

both languages to determine whether a basic language learn-~
ing problem underlies his- difficulties. The teacher who is

aware of these differences can program her work to help bi-

lingual children to develop better English skills.
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DIFFERENCES BETWEEN BLACK AND STANDARD ENGLISH DIALECTS

Although there is no one dialect that can be labeled
"Black Dialect', it is possible to‘describe the most com-
mon sound substitutions and omissions that may be found
in the different variations grouped under this title. Most -~
noteable are /f/ for /6/, especially inimeoial and final
positions (bafroom, monf), /d/‘;o;{tlailj especially in

initial and medial positions’ (den/then, budder/brother), A

and /v/ for /3 /, usually in medial and final positions ; Sz
(muver/mother, (breav/breathe). Other sounds may be It
omitted or weakened, such as /r/ and /1/ (cah/car_ pzhk/ o o

park, dq' /door, he'p/help), and as occurs in final con-

sonant clue*ers (des/desk, neks/nekt, han/hand). These
consonant cluster reductions directly affect plural for-
mation in Black English.Words ending in /-st/, /-sk/, or- .
" /-spl are chenged by reduction /-s'/. Plurils of such

words, then, are formed by the addition of [-ez/ 1nstead

of the / ~s/ plural suffix (desses/desas) '

s/ .
The most common vowel differences are /I/ for /€], .

.

usually before a nasal consonant (pin/pen, thin/then), and i» -
/a/ for /long i/ (waht/vwhite, tahm/time) ,~T7~w-' o

‘ Grammat;cal differences are often difficult to pfn- .
point as’ such since they may result from the omission of *-7 - -

sounds, as in the final cluster reductions already discussed.

) - - -

-

¥ o 11. b St
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Lo Differences between Black and Standard ”:

- . English Dialects

This phonological basis for change must be kept in mind, al-
though this desct ption perCains.to grammatical :ifferences

between Standard and Black English dialects:

1. Omission of /s/ ending for third person singular .
présent ténsé: he walk/he walks

Related to this is hypercorrection, or the in- ~

appropriate addition of /s/ in first and second
ﬁgrson and in plurals: I walks/I walk, “
- We rides/we ride
2. Plurals - omission of /s/: ten cent/tem tents

" s
e i -
\) s . "

-3, Possessives - word.orde;/indféites possession in-

» . = .
scead of /s/: - my aunt house/my aunt's house
. - ’

4, Concrg;thEé may be omitted, usuvally with forms

»//

e ///’BE the verb’"to be'": he going/his going,
they-going/theéy're éoing‘(weakening or oéiss%on
of /xr/ is a phonological difference)

5. gggt'gggggA omission: I talk/I talked (consonant

cluster veduction)

- - . . P
6. Invariant '"be" - in Standard English this”%erb

has the following fnrms -is, am, are, was, were.
" In Black English "be" 1tself can be used as a
*  noun verb no matter what the subject of the sen-

tence is: I be hera this afternoon, Sometime he !

.
I) &
.

be busy.
‘ i2
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fofenehces between Black and Standard
‘ N

English Dielects
) . T w ’ )
] f (-\ . .
7; Distributive or non-tense'be'" - the use of which L,

. ) . is highly étihmatgzed sccially. There are two op-

posing theories of its function:

S " 'a. Coatinuous state of action (Stewart, 1969) .
. . . # M :
| b. Intermittent action (Fasold, 1969) ) |

87 Multipie negation = leads to the.misunderstanding

that .two negatives equal a positive statement. In
\z”f\hl asagei\these sentences Pre undérstood as .
em. Both Standard and Black

the speaker 1nte\as
‘ . English have only one underl negative but .
. Standard English allows it to be eiﬁfésseg\only
) once wbile;Black English does not have this\;e»>\\

triction. This dlalect does restrict those places

1n a sentences vhere a negative can be expressed
however: Nobody don'* know.

- 9. Undifferentiated pronouns - personal prénouns may

©

d for possessive pronouns. This
e L

variation“is more commonly found in the South:

- be substit

2 -'""he bogk" of‘"him book ‘for "his book'" ‘.

~

-10. Quegtion formation - the rules of Black English ,

dialedt are more regular than those of Standard '
English)y It is not necessary to invert subject and
verb~to direct questions, especially content ques- -

tions (Where a non-yes/no response is required):

i3

.
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Differences between Black .and Standard: -

English Dialects | y N
) % V l

i.e.,What that is? Where the white cac is? Since

Standard English inversion places the auxiliary “

verb in the\beginﬁﬁhg of the ;entence, whén invérsicn
does occur the auxiliary-isomore likely to be deleted:
"Is" deletion: He coming with us? '"Have'" deletion:

Where you been?  '"Do" deletion: You understand? Al-.

[ " though ,these omissions are usually recognized as fea-

tures of Black English, speakers of Stamdard English
dialect use these forms regularly. Attempting to
;éaéh this variation in a bidialectzl approsach would
be of low priority.

. ’ .

11. Pronominal apposition allews that a pronoun

as weil as a noun subject be used. It is characteristic

of other English dialects as well: - My brother, he

bigger than you; It is elso acéeptable in Standard
\ English, although the pronoun and noun §ubject are
: likely é& be faftherrapart in the senteﬁce:' That

! . :
'man that I met on the train to Chicago last week, he

¢ turned out to be a Congressman.
\NX 12. Existential "it" serves as a substitute for
Standard English "there": It's a boy in my room name

Robert. Is it a Main Street in this town? This fea-
ture may cause misunderstandings: "Is it soup yet?"

Could be misunderstood as "Is. there any soup yet?",

s t. 101
14 : ",2
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Differences between Black énd/étandard-

English Dialects, ., . -
1) ""\ ’ j

here spezkers of Standard dialect understand. it &s,’

"Is the scup ready ye{’"

It is imperative that educators be aware of these
dialect‘variations then evaluating and teaching students.
These features by}themselves do not constituteva speech
and language disqQrder although it is important~;hat ed-
ucators do not overlook otheg’areas related to speech and

—~—Tanguage development that may p0551b1y indicate a delay,
in the interest of being '"fair'" to a ch11d who speaks Black
English. .The Ann Arbor decision (1979) reduires'théf feef
ehers be knowledgeable in dialect variations in order to
properly respond to difficulfies encountered in the téhching‘

of reading. It can be seen that familiarity with cultural

and dialec-dl differences is a necessity for today's educator.

Lo
h J

b
Gt
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NONVERBAL COMMUNICATION -,

"teacher's incre;;jj/interpersonal distance as an indication

Specific intercultural nonverbal beheviors can affect v
the festing situation and everyday_classroom'york. Space,
touch and eye contact may vary with cultures and influence
the impresiions of ‘an evaluator from outside that culture.
These are areas wnicK we e;e least likely to think of as
distinctise, but which we are mdst likely to notice when
they arc different. : —~N /

For the majority of white, middle-class Americans,.a.

physicai distance of 18 tc 36 inches between speakers is
considered acceptable. —:;TEE;TETEErﬁand, Hispanics feel o)

7
B

comfortable at a distance of 6 to 18 inches (Nine-Curt, 1975).

An example of how these cultural differences can cause mis—: S

. understandings cen be seen in a white, middle class teacher—

Hispanic parent conference. The parent may perceive the

of aloofness, & lack of true concern for the child being

discussed. The teacher, irr~turn, may feel threatened by the

L

parent's at“empt to decrease that distance.
- - -

i Cultures also vary in the acceptabiligy of touching.

White middle-ctass American culture may ‘be uncomfortable with

the increased amount of touching allowed in Black American

culture. - Black individuals may see wvhites as being cold

. because of their haptic bias (Kochman, 1971). ~Hispanic

3
-

4

F Y
(>
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Nonverbal Communication

and Italian cultures are also kndwn as touch or contact e
PR - .

cultures, and touch may be usec to indicate "héllo".f

» .
"thanks" or '"'come here". K //

Qnawareness »f the sgace and tggch differencsé‘aqpng '

cultures may*infl&ence the evaluator's observations of a A' .
. . ' | :

chiid's verbal behavior. A normally verbal‘child may ex-—

hibit decreased verbal output and feduced‘syntactical com-

¥

plexity, not because of lack of competency in thse areas,

but because) of uncomfortableness with the nonverbal com- ‘
= . '

a X
munication cues of the evaluator. . .

Another importent nonverbal factor involves eye con-

) . § . .
tact. Lowered eyes are considered a sign of respect tos
Puerto Ricans, with the‘opposite being true fdf‘&hiteL/Q,L

»

g il
middle-cless Auericans. This may cause a confusion’in a _ .

4 ~ .

pupil - teacher or pupil -'évaluator'relationshipw A

teacher reprimandi{ng a child mfy see her lack of eyg.coq- ¥
tact as being disrespéctful and may become even angrier

at the.ppild.-'ny 1ifting the child's chin to gaig eye

A

contact, the teacher will have violated the sacredness of

L4

"the face" and the child will feei her punishment has been B

more severe than warranted (Kochman, 1971). . ‘ . l h
An evaluatoﬁ, unfamiliar witﬁ this‘culturai di®ferernce '

may assume that poor eye contact on the part of the child -

is indicative of g problém with intefactive communication

skills. Thi;)faulty assump&ion may bias the ewvaluator's in- ‘»

terpretation of other verbal and nonverbal behaviors exhibited

by the child. 1
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The petformance of & culturally different child in an

evaluation may be influenced by inherent factors in that

situation. The evaluator should be cognizant of these.
. LS

possible influences. Some of these factors are a]terable and,

where necessary, should be changed in order to oBtain the best

i Performance from the child. Others are not change-

A

able, but should be.tonsidered when interpreting the ch%&d's
L] ' AY
behaviori -l ) . §

n *e
e

One such influenca may be the race: of the examiner. ‘As .
reported in the literature, the exact effect of examiner race
is uncleer (Marwit and Marwit, 1973). Dialect of the examine?
nay be moYe influential in determining the output of the ahild
than examiner race. . Untilx;urther evidence on this issue {is

o

obtainedf' it is important for an examiner to consider the .

factor of race differences wheh evaluating a particulédr
¥
Y

child's behavior. | %: -,

A second factor which“gey affect the performance of
culturelly different children is the setting in which the
evaluation is conducted.’ Templin (1957) 5nd Loban (1963)
reported ‘a tendency for lower class children to produce
fewer complex sentences then middle class children when
their speech was sampled in school However, the chiidren
did produce some complex sentences. Both authors theorized
tnat the formel school setting was possibly limiting the

<

children's use of complex sentences.

v
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Situational fgctors . " .=

-

@

Labov (1969) showed differences in observed language
abilities éhén children were interviewed iﬂrformal and ‘. .
informal settings. For example, a small black-boy inter-
viewved by a black méﬁ from the same commqnity‘iqitially.
responded with defensive monosyllabic behavidsr. When the
interviewer changed his approach to aMless formal gne,
sitting qp‘the floor, eating pofato chips and introducing

'kaboo wordg,'thé‘huantity of speech obtainedawas much l?rger

"¢ than in the formal interview.

.

o

W\
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PROBLEMS WITH STANDARDIZED TESTS

4 \ Standardized tests may not provide/adgstate informa-

ér L tion about culturally different presé;ool ¢hi'ldren because:
- T ’rll) the populat1on the test was standerizeézcﬁ’ﬁE?ﬂnot

é : ‘ have included children/from'ﬁfsggsantaged backgrounds, &
; T 2) some of the itéms on the. tests may be cu}l ture-bound

v . For example, the Peabody Picture Vocabulary\l‘est
. | ,; ’g
»  (Dunm, 1965) was originally standardized on white children
ranging iy age from 2 years, 6 months through 18 'years liv-

- ‘ |
ing in or near .Nashville, Tennessee. It should be obviour

childrer from other regions or from differlng backgrounds.
‘There are also cultural problems uith some of the lekical
items on this test. For example, most chil‘ren are more
/\ -
‘familiar with the word "hotdog' than the word "weiner"

as in item number 25. The new PeaonyﬁPlcture Vocabulary

Test Revised (Dunn, 1981)’attempt51¥b rectify some of )
these problems by using a population sample based on the
. ’
* +
i1970 census. : - R

Another often used test, the Illinois Test of Psy- )

cholinguistic Abilities (ITPA) (Paraskevopoulos and Kirk,

[ 1969) was standardized on a éroup of "average'" children
from five middle-western cities, ranging in population
; from 27,000 to 126,000. Only about 4% 6f the'children

were black, lower than the percentage in those cities or

that there is a .difficulty in applying these norms to .

-
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Prob1e$§ with Standardized Tests

in the c0untry as a whole. Again, there 2re problems‘in
applying ﬁhe norms of this test to Hispanic, black and
white children from different regions of the country and’
-different soQioecon?mic backgrounds.

Culture may glso influence performance on specific
test ié;ms on fhe ITPA. For example, the Grammatic'C108ure
. subtest requres a ﬁlgralization of a noun following the
adjective.tuo. (Here are two .) In the rules of
Black English pluralization of the noun is not required in

this context because of redundancy associated with the ad-

jective two (Duchan and Baskervill, 1977).

N ) <

g
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'z ~ INFORMAY TESTING ' - : -

‘Beeaose of the inherent difficulties.io_using many
- standardized tests with culturally difégrent children, it
is’eséeotial that the ev%;uator be oroficient in the use
of informal cr, non—standardized evaluation methods. In-
for@pl methods include observations of behav:or, inter-
view of parents, teachers’ and social workers and evaluator—

\

; made tests based on developmental information. Y

One of the initial procedures for informal testing is’

classroom obsérvation. This allows observation of the
’ chilg}s performance in & non-threatening situation. At
‘ this stage 2 language samyle should be begun and the child's
effective use of lenguage,for communication éith others
ooeed..
- .
Other reports of the child's speech and language ab-

”, 'ilities cah be obtained from the teacher and the parent.
This‘glloas the examiner "to determine if there is arlarge
discrepancy between the child's verbal output or performance

" ‘in a formal test setting and her performence in the c1ass~
> "room and at home. This information may also alert the ex- |
| aminer to potential problem areas.

Inrormation from the teacher can be supplied through
the use of a presclol screening form, which is completed
by the teacher, and a personal intgrview. The screening
form should include evaluation of the coild's behaviors

iin areas such as the following: )

- wm,ﬁ'r,rrﬁ - o LR *



g

.

§pébch'and Language Assessment

17) -

Informal Testing
- ’ .

4

I.

b

Cognitive:

a, réquires more prac&icé
& time to cetch on, -
compared with others
in class )

b. doesn't seem to have
concepts necessary,
for underscanding
lessons . ~

Speech/léﬁguage:
a. ‘Drooling

:y Open wogth’ )
c. . Excessive echolalia -
repeats others -
speech

d. Verbal responses
don't make sense

e. Usgé single words
.or short phrases,
to communicate ¢

4 .
. [ L4

f. Uses no speec

‘B Stutters frequently

h.  Struggles to get
_~ words out

lii Difficult to under-

stand as compared’
‘to other children
in the class

/.

i

.23

C.

does not seem

Lo know how to

use materials |

, /
lacks curiosiéy,

Hard time fol-

lowing-direc—

tions

.

Atﬁéntioﬁ wan-—

ders or ' looks

while teacher
is talking or

reading a story

Prefers .not to'

opeak during ,

most of the déy.‘

Delays before:
» responding *

Voice volume un-
usually loud or

soft

Voice pitch un-
usually high ‘or
‘low

Voice sounds
hoarse and/or
nasal

" around the room

4

s
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Informal Testing

The teacher may also be asked to pro&ide a written

' record‘of'some of the child’'s verbal}utterances. This is

! especially important for"children,with,low verbal-butput
who do'not exhibit any spontaneous. speech in a formal set-
% ' ting. Bilingual teachers and aides are:- -useful in .obtaining
‘ ‘language samples in thg_phild's'native language and in re-
vealing the effect.of one language upon the othet, toward
providing an explanation of specific errors.
Information from the teacher and[or the social worker

is necessa»y for determining any factors relating“to the

= child's home situation which may be pertinent. Understand-
ing of environmental influences is essential for accurate

interpretation of the preschool culturally different Chlld'

(N

behaviors.
~ The parent or primary care-giver should be cons:;ted
with respect to the child's- early development. Inf tion

ALY AL AL o L RN L i A I A kL
T T T A T IR R
N i . - -

should ,also be solicited from the parent regarding the .

child's sPeech and language functioning at home, .familial
history of learning difficulties and any previous speech

t

and language evaluations the child may have received. If
time and praﬁ‘=ga11ty permit, obscrvatiou cf the verbal
incerection bet\een the mother and child can provide iuvalu-.

eble 1nform=tion concerriny the zmount and auality of verbal

wr.muietion the child‘receivcs.
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)

[
2%
“

_of utterance can also determined.

- R

should be obtaihea'from

Y

A medical history, if available,

-

kezlth prcfessionals’whc have worked wich the child and her

famil§. This backgrogpq {s essentiel in werifying cr elimina-

ting possitle organic causes for & child's behavior. ’
After éhis Packgfound information is procured, tue child"

should be scrée?ed ugﬁng an‘evaluatbr-made instrgment'for

expressive, receptive and articulatory skills to. determine

. 1f further evaluation ls required. The items in this screen- ,

ing procedure should be generally accepted developmental |
norms for three four and five Jear olds. The quality and .

manner of the child's ne§ponses'shoﬁld be recorded as well

as the accuracy. S

Some expressive skills to be observed include the ability

to answer general questions such as name, age and seX, identi-

-

X

fication of body parts, naming common-actions and objects, .
the ability to define and describe use of objects and the

ability to name members of a category. A spontapeods,langdage

sémple will allow the evaluator to examine the use of plura

pronouns, articles, prepositions, possessives, tense fcrm§§i .

and the ability-to form negation and questions. Mean léngﬁh.

[ . . ,
Assessment of child's level of concept develupment in

the areas of'numbgrs, ¢olors, shapes and pregpsitions, can

also be conducted. ' .

s
it
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»

Informdl Testing

.Receptive fanguagg skills can be determined through
auditory memory tasks;involving sentenceAre;etition and '
’digit recall and the ability to follow one, two or three:

. parc airecttons. Naming of opposites, story comprehen-
.Sipn, :he ability tQ respond appropriately to wh-questions
‘and the ability to answer questions m physical needs

¢(What do you do when you're tired?") are other’valuable -

.

" observations. ‘ . . - ' N

7

-
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g
‘ DEVELOPMENTALLY REFERENCED/COMMERCIALLY AVAILABLE TESTS

P -
In addition to evaluator-made insiruments, there are

/ . -
also several commercially avilable, developmentally re-

ferenced tests which can provide infornation about the

"standardized".: However, they-meaéb;e the child's abili-

" ties based Ot.l generally accepted -developmental norms.

One such test is the Preschool Language Scale (Zim--

merman, 1979). This test contains items from 1-6 to 7-0’
years. of age in the two general areas of auditory compre-
hension and verbal dbility. Age ~scores for these two areas
are°1cmputed es well as a language age, which is the two
scoree oombined and divided by two. There are four test '

items in each 6 month interval. This test allows, measure-

‘ment, not only of the.child's overall abilities, but also

&

. of large gaps oY scatters in her development.

L ] R
A similar test is the Seduenced Inventory of Communica-

tion Development (Hedrick Prather and Tobin, 1975). The C

age range;of this test is é.months to 48 months. Abilities
in the general areas of receptive and expressive language

are measured with this performance Bein% reported as lan-~

e

guage ages. : ) . S

The'Vocabulary Comprehension Scale (Bangs, 197\\\bq

be used\with children ages 2 to 6 years. This instrument

involves the manipulation of objécts in a play setting .

-

'Y P
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Developmentally Refererced/

Commercially Available Tests

which~a110ws the examiner to assess understanding of basic

pronouns, position, quality and size concepts. This test

does not yield a score but instead provides am age range ¢

- ' »
in which these concepts should be acquired.

N from this test can be invaluable in planning remediation ac-

tivities appropriate to the child in question.

Despite the problems with using a standardized score

from the ITPA, information about a child's auditory or ré-

ceptive skills may be gathered by assessing the child's

performance on individual subtests.

The subtests that are

\frequently used for this purpose inJ’ude Auditory Associa-

Ation, which tests "the child's ability to complete analog-

ies; Auditory Reception, which requires a yes/no response

to logical and illogital questions (i.e., Do people marry?

Do bananas eat?): Auditory Closure, which examines theA

child's abllity to fill in missing sounds to complete a

word (i.e., tele __ ome - teleg_oﬂ:\; Sound Blending,

which requires that the child blend individually presented

sounds into common words (i.e., k - ap™=

git sequences,

cap); and, Kudi:_\\‘///,z

____tery-Seguential Memory, which tests memory skills for di

. Comprehension. of a variety of language concepts and

structures can be assessed using the Test for Auditory-Com-

 prehension of Language (Carrow, 1973).

P .
’I‘lll-s is a picture
kg

The information
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Developmentally Referenced/ -

Commercizlly Available Tests -

vest consisting of 101 items. The child ;esponds ny ﬁcinting.
No standard score is obtdined. Rathér, the child's perform-

s ~ - :
ance is assessed by categorizing the child's responses as

verbs, negation, etc. to determine those areas which need - ’

remediation. A Spanish version of this test is availgble,
waever, some lexical items may mot be appropri%te for all
Hispaﬁic children, since many are‘based on Mexican vocaﬁh—
lary. Direct translation from the English may lead tc un-
equivalent degrees of difficulty between the English and

Spanish structures (Rueda and Perozzi, 1977). '

N A
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- E

; " . USE_OF STANDARDIZLD TESTS | ‘ ' _

.

Some standardized tests may be used with the preschooi N

. culturally different child if the evaluator is careful re-;
%, . ~~ )

garding the interpretation and reporting of the results

from these tests.

The Assessment of Children's Language Comprehension

N . F
(ACLC) (Foste;, Giddan and.Stark, 1973) provides informa-
\’

.

tion on the child's ability-to comprehend ah increasing
number of syntactic units/critical elements. For ‘example,
"dog eating” would be two critical eiements. Although .
“~.this is a standardized test, there are difficulzies in-

~ .
4/ applying these norms to children from a culturally'd;ffer-

ent: population because representation of th%ﬁ portion of .
the U.S. population.in the stan@é;aiiifton\sggple is un-
. ™~

clear. However, the evaluator can still g;in véIan{f in-
formation from this test that is not available from any
other commercially produced language-tesk; No score should
be reported for the child. Raéher the information should be
vsed in planning e remediation praﬁfam aﬁpropriate for ;
cﬂat child. ™ “

The Peabody Picture Vocabulary Test-Revised (Dunn,,lqgi)ﬁ

can be used to determine the child's receptive vocabulary
skills. It should be noted thatﬁthe revised Qersion of this
test reports the score as an''age equivalent" and "standard
score equivalent"ghot_a mental aée or intelligence quotient.
' : A
30 |




The evaluator should be careful to- repoﬂsﬁghis as a re-

ceptive vocabulary age.
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ﬁse of Standardized Tests

1
B,

L‘ci}h'
-

.f.“«‘
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Lt

- The g_pressive One Word Picture Voca ularyw$est -

(Gardner, 1979) assesses ability to labe{ pictures and .
can be 1nterpreted into mental. age, I.Q., percentilés and

stanines. It was standardized on chxldrenzto 11-11 y qars_
i ‘s T

" old residing in the San Francisco Bay area with racial- N

cultura& and sexual factors in proportion to the popula-
tion of the U.S. in 1976 Scores on this test are probably
most fairly reported as an expressive vocabulary age.

There are also several commercially available tests

‘for use with a Spanish speaking population. These must be’

adminrstered by an evaluator who is fluent in Spanish or

th*ough use of a bilingual’ aide under the supervision of a

qualified professidhal. “

. The Austid Spanish Articulation Test (1974) assesses
articulatory profiéiency 1n‘Soenish. Examiners must have
experie;:e in artio&letion testing and knowiedge of the
Spanish phonemic system. Tﬁis test was field-tested on‘f

29 Mexiean-Amenican)children from 4 to 7 years of age. No

. normative data is provided. The test may not be appropri-

ate for use with other Spanish-speaking populations.

31
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Use of Standardized Tests

v

i - € - \”a-
‘Another test of articulation abilities in Spanish is-*

the Southwestern Spanish Articulation Test (Taronto, 1977a).

 This text was designed for'uée with Spanish-speaking child-
ren ig Texas. As the author notes,dlhe evaludéof may|( have ¢
to adapt the test. for the Spanish.dialggs‘ghisp‘is spoﬁ

in her partiéular area.

' The Spreening;?est of Spanish Grammar (Toronto, 1973) .

is a screeﬁing test of syntactic proficiency in Spanish

which follows a format sipilar to the Northwestern Symtax

.Screening Test (NSST) by Laura L. Lee. The test was

standardized on 192 Mexican and Puerto Rican childrem frAm
* .

. L the Chicago area. o om

L The Toronto Test of Receptive Vocabulary (English/

" Spanich) (Toronto, 1977b) is used for identification of

B those English and Sﬁghiéh speaking children whose receptive 2
"?‘: vocabulary falls significantly below that of their pee>s. -
_ “M??\ The test fas standardféed'4§ threa/broups of children:

fgwf Anglo-American, predominantly English speaking Mexican-

; {A@ericans'énd predominantly Spanish speaking Mexican-Americans.

¢ 'This“ges: may. not be aﬁpfopriate for use wiﬁh other Spanish-
speaking é?Oups. '
TR

, §; The Del Rio Language Screening Test (Toronto et.al.,.
ﬂ 1973) cqn be administered to children ages* 3-7 “years in
s .“ib

order to identify éhose with disordered language skills in




& .. CONCLUSION. -

— - T

The evaluator of cuiturally different, prescﬁbbl .
children must be adept in the use of both formal and -
inﬁoxmal testing procednres in order te.conduct an ac-

curate speech and language evaluation. She cannot ex-

gpect to’ adequat«ly complete this task alone. ’ a
The' participation of professionals from-a variety

of disciplines is particularly advantageous. &nput from’

a psychologist, occupational therapist, physical thera-,

pist, social worker and heéitq professionai may be in-

valuable‘in interpreting the behavior and aés;sping the

needs of preschool chif%ren from cultufally different

backgrounds. Information from teachers, aides ;nd parents

is also important, not only /p the assessmewp but in de-

termining appropriate areas for remediation.

-
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Selected Presgchool Teéts: Annotated Bibliography
(consult cemprehensive Tist for publishers)

Qarol S. Lidz, Psy.D.

BerkelgxﬁPaired~Associate Learning Test:

~ By N.M. Lamabert, M.PR. Wilcox, and W.P. Gleason.‘

& ®

This test is printed in the back of the book:
The Educaticnally Retarded Child by the above authors
(New York: Grunme and Strattgn; 1974). It is of fered
as an experimental versicn.

Norms are provided for ages 4, 5, and 7 years,
based on high SES children from San Fvancisco area.

The measure is intended to assess learning. proficiency
and can be vsed to essess the child's respcnse to theé *
assessor's attempts to téach verbal elaboration. The

iy

book includes ali materials needed; i.e. the scoring
form and pictures. , bl .
\/ [t "» <
Brigance Diagnostic Invertory of Early Developmenc'
by Albert bBrigance (1978) - - C %

Age range: birtht$o 7 years.

*

T

The placement cf theeitems oh this cri*erion—referenced
measure is accotding to age levels which are baseéd:

on previously published: standardized instruments.

For cugrictilum-related items, pupil texts were
constlted. Thé Inventbry was also subiected to
extensive figld testing with critiques and modificatjons N
sclicited from vsets, .

- -

5, . = “', ¥
Areas essessgsed: psychomotor, self-help, speech/ .
languege, gereral knowledge/comprehensionz end ‘early
ecademic skills.  The aim is comprehensiveness and N
applicability tc instruction. gInstruttional objectives £
are provided for each subtest. ;

» "‘~—r

.Extensive méterials&a*e‘ mcessary and must be

purchased. This makes the; instrument expensive
L) . e




~

~

Annotated preschool tests, page 2

and cumbersome to carry and administera The drawings are attractive.
and clear. It is difficult to follow directions because ceiling
levels vary and the directions are embedded in a complexly written
pege. The measure is comprehensive, and need not be administered
in its entirety. : '

-

thghim ﬁuttogg!est: ' .
by W. J. Bingham (1967) : )

This is a "nonverbal' test designed specifically for young =
children from low SES environments. However, norms are-presented e
for high, middle, and low SES children between the ages of 3 -and o
6 years. The concepts tapped include colors, numbers, sizes,
object/object relations, person/object relations, visual perceptio
and motor performance. X i ’ X

The internal consistency coefficient is .89, with test-retest
reliability of .87. One validity study is reported which compares
scores with teacher ratings and obtains a correlation coefficient

cof JT6a

No verbal expression is required. The child follows directions
involving varying combinations of 10 buttons (provided), such as ‘
""show me the yellow button", "put your finger on the big button."

Carolina Developmental :Profile : . - : .
by D. L. Lillie, and G. L., Harbin. - : X o
) This is a criterion-referenced checklist comprised of long
term objectives which correlatewith an accompanying instructional
program. The major advantage o} this measure is_ the ability to
go directly from the assessment to the instructional exercises,

which can be provided to the teacheg as concrete recommendations,
relevant to instrpction. -

, There is mno manual pér se, only a one pageid scription which
gives no details regarding test development except to nqte
literature review, testing, and use pf other insyruments to

'establish age ranges for items. o

o

Areds assessed inwﬁ;n}gross motor, fine motor, visual
perception, reasoning, receptive language, expressive language,
and social emotional.

Aze range:\Z through 5 years.

Some of the instructions for administration and criteria for
scoring are not clear, and some of the item placement is questionable,
e.g. "recognizes emotions in others" (identifying sad, angry, happy

faces) at age 5-6 (and the drawing of the happy face is ambiguous).
N 28 ' '
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-

Cognitive Skills Assessment Battery: .
by A. E. Boehm and Bj R. Slater (1974; second edition, 1981)

The comments here ;efgr to “the 1974 edition.
Age range, nonspecific:‘prekindergarten and kindergarten.
Time required: 20 minutes.

[ 4

This is criterion-referenced, derived from a review of curricula,”
classroom observation, teacher interviews,. and literature review.

| U . Categories assessed: orientation toward environment, coordination,-
discrimination, memory, and concept formation/comprehension.
There are normative giuidelines divided according to SES to indicate

o percentage of children passing each item. This information is
7 important for determining whether a failure warrants inclusion-in an.
/ . IPP as ap objective. However, it is based on small numbers.-

. B |
This measure is briefer and lesg comprehensive than the
: - Brigance. Either of these qualities may be an advantage or
*  disadvantage, depanding upon the purpose. Another advantage is that
) additonal materials,other than the book with pictures &nd scorin
. form are not required (with the exception of blocks for counting%.

' Developmental Tasks for Kindergarten Readiness:
' by W. J. Lesiak, Jr. (1978) ) .

P [ 4

This is criterion-referenced, and the author states that

* "the subtests were selected from a child development model, \

instructional objectives in kindergarten curriculum guides, and from .

research studies citing certain processes as important for school
success" (manual, P. 3). . ) , .

A reas assessed with twelve subtests! oral language °
(#uditory sequencing, auditory association), visual motor (visual
discrimination, visual memory, visual motor, name printing),
cognitive (body concepts, color naming, number knowledge, -
alphabet knowledge, relational concepts), and social development
(social interaction). ‘ .
et . . N \
’ Age range: 4 years 6 months to 6 years 2 tonths. i
Minimal additional materials needed. . .
Time required: 20 to 30 minutes.

Directions are clear®and examples are provided to aid scoring.

Norm ratings are B;ovided for each. subtest. i

standardized on 2140 children, 90% Caucasian, 10% minority
(AMerican, Indian, Mexican-American, and Black). SES specifics

not provided- or re location of sample. :

: Some subtests have low internal consistency; most are adequate.
Test stability is good; predictive validity using the Mervopolitan

Achievement Test is .62. Factor analysis yielded .five factors.

2d
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Discovert rning Capability: .o

' t‘;;. 0% COtt3 T ’ 4. -

~ 9.13" ’ 'tt . M‘ T . - ., - t o

. -"‘withsééédhpanying book which describes the Teronto Pro ject: .
The. Hard-To=Teach Child (Baltimore: Univerdity Park Press, 1978) - =,

[3

This §s a dynamic assessment procedure using educationally
‘related .materials. There are parallels between Stott's approach
and Feuerstein's, with, thus far, only Stott's ‘applying to the °
younger child (ages 5 and 6 years). The goal of the assessment .-
is to identify '"inappropriate learning behaviors with a view )
to correcting them" (P.28). " As Feuerstein, Stott is interested . .
in eapability, not static performance, and the assessment provides, ’
teaching intervention to induce change. A ‘teacher questionnaire . .
called "Guide to Learning Styyes" elicits information regarding: 14 .

_ styles which have been observed to interfere with .optimal functioning
in the learning situation. The psychological assessment'is done .
by means of 'Discovering Learning’Capability” (forms obtained o
from the author at University of Guelph, Ontario), and utilize

the Flying Stagé;gducational materials developed.by Stott ‘for ? 1,
remediation purpases, obtained from Science Research Associates . e
(Cnicago, or Falo:Alto). : .
¢ This is an informal measure vhich yields descriptive information,
and in most gases would be wused for supplemental evaluation of a ‘
child about to enter (or in) kindergarten. . ¢ .

. . . oL

"Gesell Preschool Test: . '
. by J. Haines, L. B Ames, and C. Gillespte {1980).

Y -

The items from this measure are basically derived from the
Ge3ell deviélopmental scales with some changes -and updated norms.
It is intended as.a behavioral,not intellectual, evaluation N
- to facilitate developmental placement in the school.

EY
AS
el -

Age range. 2% throﬁgh six .years. ) .
Areas assessed: motcr, adaptive,’}anguage,‘gnd personal-social.

The test strives to measure the.''maturity of the organism" (P.4).°
The manual gives no information regarding development of the test,
" the nor@agive sample, reliability or validity. ’'An unpublished study
in Cal}l fhia is cited in support of the superierity of developmantnl

' placement ..’

@

In & book entitled The Gesell Institute's Child from Cne to ’
.§ix: Evaluating the .Behavior of the Preschool Child by Ames, - .
Gillespie, Haiﬁes and 1lg, the @ "hors note that the norm group,
for the Preschool Test was nearly all white and all lived in ‘
Connecticut. SES levels were mixed. Total|N = 640.

‘e
. '

. \ :
The Test yields a Developmental Quotiégk‘ not based on
standardized scores, but obtained by dividing obtained age score

by chronological age x 100. Scoring criteria are not, clear. . °'

-

a

& . oo
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 deficiency and i$ not sensitive to SES. The major disadvantages

. intervention.

Annotated preschool tests, page 5

Goodman Lock Box: )
by J. Goodman (1981)

" This is an irresistable measuve for the child hetween 2% and
5% years. It shows good discriminability regarding mental

are expense (approaching $300) and size, making it cumbersome to
carry around (also, the inclusion of baby powder, whicht 1%
guaranteéd to cover the examtnéx). Training is necessary tqg
1learn the scoring procedure. . . s ‘

" The Lock- Box consists of a large wooden box with two r ws -

of five doors. Each door is secured with a different lock o L

varying difficulty to open, and behind each door is a different toy.
- A} ‘

Administration time is 6% minutes. Following formal scoring,

"testingjthe limits is encouraged. Of particular interest :is the

scoring for crganization, which makes thi ne of the rare measures
(and ‘the best standardized) to assess cognitive’processes in : .

- young.children.

_ The Test i's normed on 405 children from me.ropolitan Philadelphic.
Low SES, inner city Black children are well represented. Inter- )
scorer reliability is high, and information regarding validity
is promising. - . )

Learning Acéomglishment.#%ofiLe:. -
By A. R. Sahford(19 ,

"...deéigned to provide the teacher of the young handicapped
child with a simple criterion-referenced record of the child's
existing skills."

The items are sequenced according to sources such as Bayley,
Bangs, Catell, Gesell, etc. ~ -

Age reangé¢ 1 month to 72 months. ' A .
Areas assessed: gross-motor, fine motor, social skills,”

cognitive, self-help, and language.
Goodwin and Driscoll (1980) criticize the measure for the

lack of norms and lack of information regarding reliability
and validity. It yields developmental ages in each area.

Developmental Programming for Infants and Young Children:

by D. B. D'Eugenio and M. S. Moersch (1981).

This is a package of assessment and programming ideas which
attempts to relate assessment findings directly to educational

0

L}
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Developmental milestones in six areas are recorded:

Perceptual/fine motor, cognition, language, social, self-care,
and gross motor. Items were selected from other standardized tests,
literature references, and, in some cases, developed for the
measure and placed according to the avthors'! experience. Data
from limited field testing is reported. A final arrangement of
items according to difficulty ‘was based on the testing of 92 white
children from Springfield, Missouri fron middle and some low L ;

SES families. , ) L

The authors recommend -administration by a mﬁltidisciplinafy
team, with each professional giving the tests in his/her area of
expertise. One person can administer the entire measure.

Time required: one hour. Some additional materials must be
purchased. :

There is 2 useful section in the manual which informs teachers -
how to relate objectives to the program and how to implement the __ .
objectives within the program.

[

Play assessments:

Two approaches which look interesting but, with which we
. have not as yet had experience include:

1. an analysis of play behavior described by R. Gordon,
D. White, and L, Diller in the January 1972 issue of Exceptional
Children ('"Performance of Neurologically Impaired Preschool
Children with Educational Materials"). .

Norms for low SES, middle class, and brain injured children
between the ages 3 and 6 years are provided, along with a scoring
procedure fox children's interaction with a form sorting box and
Montessori cylinders. Attention is paid to processes of problem
solution as well as to level of aghievement.

2. a scoring procedure for freegplay behavior with dolls, \
bears, blocks, mallet, wagon, crayonsypaper, clay and roy phone. |
This can be obtained from Dr. Jeanne Foley, Psychology Department,
Loyola University of Chicago, 6525 No. Sheridan Rd., Chicago, Ill.
60620, and is discussed in an article: "Free-Play Behavior of
Atypical Children: an approach to assessment", in the Journal of
Autism and Developégntal Disqrders, 1979, 9(1), 61-72.

. . ~

Preschool.IﬁterQer;::zl Probleh.Solvin§ Test:

y ‘M. B. Shure and G.Spivak (197

Thi; Test strives to measure 'the preschool child’'s cognitive
ability to solve real life interpersonal problems (manual, P.1)

and is geared to four yeaYy olds.

a2
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THere is also a curriculum for ;e&ching sociallproblem—
solf;ng skills, obtainable from the authors. :

:/ This measure developed out of reasearch findings suggesting
a rélationship between thinking skills (particularly ability to
generate alternative:solutions) and behavioral adjustment. . -

. A problemsituation is described to the child, using pfcture' .
props . The children are’ atked for a solution, and encouraged .- -
to think of different solutions 'each time a similar préblem is
presented..  Through field tryouts items were selected which
elicited a variety of solutions. Standardized probes are used.

~ Validity and reliability are discussed in the manual. The
Test has been uSed primarily with 'Bla .k, inner city children.
Training is required for high inter-rater agreement. Stabilit
coefficients from two different studies were .72 and .59. - -

The Test yields a score based on total number of different
solutions given by the child, and ratios can also .be derived regarding
relevancy of solutions, fcrce involved, as well as information
regarding verbosity. Norms dre provided regarding number of solutions.

L4

Preschool Language Assessment Instrument:
by M. Blank, S. A. Rose, and L. J. Bevlin (1978)

This is an experimental version of the Test which accompanies
the book: The Language of Learning, and included recommendations
for .enhancing the teacher/pupil dialogue.

Age range{'B to 6 years.

The intent is to criterion-reference the measure to language
demands of the teaching interaction, and the Test follows a model
of cognitive development which increases in level of abstraction.
Four .areas are assessed: matching perception, selective analysis
of perception, reordering perception, and reasoning about perception.
Tentative norms based on small’ numbers but separated by SES are '
offered. The focus is on level of mastery of each of the above
areas; however, we have found it useful to consult.the norms because
ratings of "weak" level of mastery often turn out to be "average"
level of expectation for the age of the child assessed.

A real asset of the measure is that children seem to like it
and assessment progresses quickly, ‘approximating conversational
style.” Time required: 20 minutes.

Information regarding test developmenﬂc reliability and validity .
is presented. Inter-rater reliability is high; split-half reliability
is good except for the first group (matching perception), and stability

is adequate as well. Validity is demonstrated by the test's
successful discrimination of children with language disorders.
Other aspeccs of validity are discussed.
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NS o

Although black and white, the pictures are unusually attractive
and well drawn, and Foth directions and scoring crieria are generally
clear. _Goadwin & Driscoll (1980) assess the PLAI as "an
important measure of langv:ge; with its age range and its discourse
skills tied tlosely to the educational arena, it has high potential
utility for earlg childhood education' (P. 228). These authors

& also cite the substantial reliability and favorable validity, with-
' more attentiof needed to concurrent and predictive validity and ™"
g;ZZLOPMent of 'morms. . . T ‘

Y < . »
1 -

\

]

Preschool Screening -System: :
by P. Hainsworth and M. Hainsworth(1980)
: A [ ,
= This is a downward extensjnn and restandardization of the
- Meeting Street School Test and can be used as part of a large
screening program which also includes a curriculum. ‘We have
found it to b2 a very useful general screening instrument.
However, low scores need to be supplemented with other measures,
as the Tzst appears to underestimate ability in some children,.
Of particular interest is a Spanish version (as well as other
languages) and a scorable parent questionnuire.’

: Ag: range: 2 years 6 months to 5 years 9 months.
: i -

| There is s short form and a non-language score can be derived.
Time requ:red: 2C minutes. ! \

Areas zssessed: body awareness/control, visual/motor/perception,
language, learned skills, snd an imitation score.

R --———(ne problem is.the within-subtest content , \which at time< 1is
questionahle regardiug what 4s assessed versus the title of ae
subtest, for example, an item under spatial directions asks the
child to "put the penny on the box", considered to be a measure
of visual/perceptual/ motor ability. Gross comparisons between

- areas aad thc ‘total score provide useful normative information and

E ' some specific educational objectives can be abstracted.

The norm group numbered over 2000. "Information regarding
reliability and validity is provided. Minimal materials are
required, and directions for administration and scoring are clear.
The manual is difficult to navigate, however, and we found it
necessary to add index tabs to mark sections.

THe norm group is from the northeast U.S., and includes rural,
suburban, urban, and inner city children from 20 communitites
(mostly Rhode Is.). For the younger ages, SES distribution
approximates the 1970 US census. Blacks are represented, but
no minority pgrcentages are given. S




. (—X,

Annotsted preschcol tests, page 9 ’ .\ﬁz

» C e

Psychoeducational Evaluation of the Preschool Child:

em————

by E. Jedrysek, A. Klapper, L. Pope, and J. Wortis (1972). -

This represents an attempt to simplify and standardize the
assessment approach of Else Haeussermann, and represents an example
of a "dynamic" zpproach to assessment. .

Areas assessed include: physical func-ioning and senso
status, perceptual functionihg, cpmpetence im learning for :Zort
term retention, lapguage competence, and cognitive functioning. .~

- Within €ach sectiépn, there is approximate age coverage between .

three and six in descending order, but: the intent is not to
serve- as a normative measure. It can be considered criterion-
referenced to a typical preschool curriculum as well as dynawic
in the nature of the administration. ’

The most unique feature of this measure is that when a°
child fails an item, a series of probes is administered to
explore at what'level and by what means the child can succeed. -

A lipitztion is that the probes are not uniform and are fairly
limited in variety, so that it is difficult to generalize regarding
methods which may be useful for intervention for the child. Another
limitation is the cumbersomeness, since many materials need to be
purchased 2nd organized, and quick accessability to materials for
each subte.t and probe is difficult.

‘\\ ‘h‘ L, *

The Measure is also lengthv, but provides an opportunity for the
assessor to interact with the child over a period of time to elicit
a sample of what it is like to try to teach the child and to yield
guidelines for curriculum objectives and teaching approaches. .

The entire test need not be administered. ‘

There is no information regarding test development, standardizatic

reliability, or validity.

Symbolic Play Test:’
.~ by M. Lowe and A. J. Costello

Age range: (1- to 3 years (most appropriate between 15" and 24 months
British standardization. “ ' , ..

This is a virtually irresistable mcasure, which simple checks
off the toy combinations the child makes during presentation of four
sets of toys. The toys are not provided (and traccor-trailers
are hard to find). 'This is primarily a good rapport builder, and
only provides a very gross estimate of devel opmental level.

It is not sensitive to SES and therefore a good nondiscriminatory
measure. Dolls can be selected which match the racial groups
assessed in order to increase the nondiscriminatory property.

(%Y ’.,
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HEAD START CLINIC TEAM

PRESCHOOL‘TESTS

ABC Inventory~-to determine Kinder-
.garten & school readiness by
Norman Adair & George Beach

~ 'Research Concepts
. 1368 kirport Road '
Huskegon, ytchig;n 49444

klbert Einstein Scdlei‘oi~$ensor1~
- Motor Development by Staff of

.Child Development Project
t. of Psychiatry, A. E.
“College of Medicine
;. 1300 Morris Park Avenue
.Bronx, New YOrk i0461

Aniaal Qrackers. a test of
“motivation to achieve by

Dorothy C. Adkins & annie L.

Ballif
- CTB/McGraw-Hill -

Del Monte Research Park '
Honterey, Calif 93940

The nasiclconcept xnventory by
Siegfried Engelmann
Follett Publishing Co.
Chicago, Ill.

Ahr's Individual Development
Survey by A. E dward Ahr
Priorty Innovations, Inc.
‘P, 0. Box 792
Skokie, Ill. 60076

The Barclay Early Childhood
Skill Assessment Guide
by Lisa K. Barclay, James
R. Barclay
Educational Skill Develop-
ment Incorporated
431 S. Broadway, Suite 321
Lexington, Kentucky 40508

Boehm/Slater Cognitive Skills

Assessment Battery
Teachers College, Press
81 Adams Drive

Totawa, New Jersey 07512

‘;

Compiled by Carol S tidz, Psy.D.-

Director, He@d Start
Clinic~Team

|

Basic School Skills Inventory
by Libby Goodman & Donald
D. Hammill
Fallett Publishing Co. ,
.Chicago, Ill. L

“-Berkeley Paired-Associate

Learning Test by
Nadine Lambert, M. R.
~ Wilcox & P. Gleason

The Edueat%oaallx Re~
tarded C

We& Stratten, 1974
The Bingham Button Test hy

W, J. Bingham - -

Bingham Button Test
46211 N. 125th St.  East
Lancaster, Calif. 93534

Birth to Three Develoomental -
Scale by Tina E. Bangs &
Susan Dodson
Teaching ResourcesCorp.
1C0 Boyleston Street
Boston, Mass. 02116

Boehm Test of Basic Concepts
by Ann E. Boehm ‘
. The Psychological Coﬁp
E. 45th Street
l York Lity 10017
Brigance Diagnostic Inventory
of Early Development by
Albert Brigance
Curriculum Associates Inc.
'S. Esquire Road

‘North Billerica, Mass. 01862
Burks' Behavior Rating Scale by

Harold F. Burks

Western Psychological Service

12031 Wilshire Blvd.
Los Angeles, Calif. 90025
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Caine-Levine Social Com-

. petency Scale by . '
Leo F. Gaine, Samuel
Levine‘b Freeman F.
Elzey \
CpnsnltingZPsychologists
Press .
577 College Avenue .
'Palo Alto, Calif. 94306

California Preschool Social. .

Competency Scale by - *
Ssmuel Levine, Freeman F.
Elzey, & Mary Lewis
Consulting Psychologists
Press, Inc.

577 College Avenue
Palo Alto, Calif.494306

Caroline Developmental
Profile by -
- David L. Lillie &
Cloria L. Harbin
Kaplan Press
600 Jonestown Road
Winston-Salem, N. C. 27103

Child Development Assessment
Form by
T. Thomas McMurrain & '
Fan Brooke
Humanics Ltd.
1182 W. Peachtree Street
Atlanta, Geeor 30309

Child~en's Adaptive Behavior
Scale by
Bert O. Richmond &
“Richard H. Ricklighier
Humanics Ltd.
118z W. Peachtree Street
Atlanta, Georgia™ 30309

Children's Appreception Test
" Leopold Bellak & Sonya S.
Bellak
C.P.S. Incorporated
P. 0. Box 83
Larchmont, N. Y. 10538°

L@ .

Children's Behavi{or Inventory

by Eugene I. Burdoch &
Anne S. Hardesty -
Springer Publishing Co.
200 Park Avenue South
New York City 10003

Circle Prqscho&l Individual

Assessment . ' . CT\
First Chance Pro ject. B
Circle Preschool ‘

9 Lake Avenue ‘ .
Piedmont, Calif. 94611

Circus ) T
Educational Testing -Service
Princeton, N. J. 08540 bt

The Communication Screen by
Nancy Striffer & Sharon
Willig -
Communication Skill Builders,
Incorporated
3130 N. Dodge Blvd.

P. 0. Box 42050
Tucson, . Arizona 85733 " .

Comprehensive Devélopmental
Scale
Project Memphis .
Fearon Pitman Publishers,
Incorporated '
6 Davis Drive
‘Belmont, Calif. 94002

Comprehensive Identification -
Process ) ) . .
Scholastic Testing Service, -
Incorporated
Bensenville, I11. 60106

Coping ‘Inventory by
Shirley Zeitlin
Innovative Educational
Materials o
250 George Road .
Cliffside Paxk, N. J. 07010
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!
Developmental Frogramming for
Infants & Young Children
. by Sally‘J. Rogers &
Diane B. D'Erdgenio
The Univ. of Michigan Press
Ann Arbor, Mich.

Developmental Tasks for
' Kindergarten Recdiness by
‘W. Lesiak R
Clinical. Psychology Pub:,
- 1ishing Company, Inc. "
4 Conant Square
Brandon, Vermont 05735

Discovering Learning Capability

“by .D t
Dept{6f Psycho ogy
University $Z Guelph

Ontaric, -Canada

Erhardt Developmental Pre-
hension Assessment

° Rhoda P. Erhardt
2109 Third St., N.
Fargo, N. Dakota 58102 -

Frostig Developmental Test of
Visual Perception
Consulting Psychologists
Press ,

577 College Avenue
Palo Alto, Calif. 94306

Gesell Preschool Test

Programs for Educatiom, Inc.
P. 0. Box 85 R
Lumberville, Pa. 18933

Giggle McBean Screening Package
Intersect
1101 Seventeenth Ave. South
Nashville, Tenn. 37212

Goodman Lock Box by
Joan F. Goodman,,
Stoelting Company
1350 Kostner Avenue
Chicago, Ill. 60623

N
(€}

Home

Havaii Early Learning Profile

Vort Corporation’
P. 0. Box 11757
Palo Alto, Calif. 94306

Hiskey-Nebraska Test of Learn-

ing Aptitude

c/o Marshall S. Hiskey
Univ. of Nebraska
Lincoln, Nebraska . .
Observation for Measure-
ment of the Envircnment by
B. M. Caldwell and R. H.
Bradley -
Center for
& Education .
University of Arkansas at
Little Rock S .
College of Education

Child Development

Little Rock, Arkansas 72204 ';

Hyperkinesis Index by

C. K. Conners )

Director, Medical Services
* Abbott Laboratories '

Pharmaceutical, Products

Division

No. Chicago, Ill. 60064 .

I1linois Test of Psycholinguistic

Abilities by
S. A. Kirk,
W. D. Kirk
University of Illinois Press
Ubana, Ill1. 61801

J. J. McCarthy &

‘ Kraner Preschool Math Inventory

Learning’ Concepts
2501 -No. Lamar
Austin,” Texas 78705

Learning Accomplishment Profile

(and Early-LAP)
Chapel Hill Training-Outreach
Prdject

Lincoln Center

Chapel Hill, N. Carolina
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McCarthy Scales 8f Children's
Abilities ' : ‘
‘The Psychological Corp.

Marshalltoun Betisvioral De-
velopmental Frofile _
The Marshalltown Project’

507 E. Anson Street
Marshalltown, Iowa 50138

Miller Assessment fqr Pre-
schoolers (for 0.T.S,
Charles B. Slack, Inc.
“Thorofare, N.J. 08086

Neurological Dysfunctions of
Children by
James W. Kuhns
Publishers Test Service
CTB/McGravw Hill
2500 Garden Road
Monterey, Calif. 93940

Pre-reading Assessment Kit
The Ontario Institute for

udies in Education o
- g3 fMcGraw-Hill Ryerson Ltd.

Progress Avenue
Scerborough, Ontario
M1P225

Peabody Picture Vocabulary Test

‘Revised -

(4)

American Guidance Service, Inc.

Publishers' Building

Circle Pines, Minnesota 55014

Pictorial Test of Intel-
ligence by
Joseph L. French ,
Houghtzu Mifflin Co.
Boston, Mass.

Play behavior- lysis of
g oehaviop-(goalys &2
Department of Psychology T
Loyola.Univ. of Chicago i
6525 N. Sheridan Road
‘Chica o,\1¥13“60§26;

Porch Infex of Communicatiye
"-Abitity in Children {speech)
Consulting Psychologists Press
577 College Avenue ’ ;
~Palo Alto, Calif. 94306

Portage |Guide to Early Education
»  Portage Project by :
S. Bluma, M. Shearer, A.

Pre-Academic Learning Inventory
by/ M.H. Wood & F.M. Layne
Academic Therapy Publications
20 Commercial Blvd.

ovato, Calif. 94947

Preschool & Early Primary Skill
Survey )
Mafex Associates Inc.
90 Cherry Street’
Johnstown, Pa. 15902

#Leschool Attainment Record by
Edgar Doll )
American Guidance Service, Inc
Fublishers' Building

\ Circle Pines, Minnesota 55014

Preschool Behavior Questiomnaire
by Lenore Behar & Sam String-
field -

LINC Press

Learning Institute of N. C.
100€ Lamord Avenue

Durham, N. Carolina 27701
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Preschool Behavior: kating Scale .

- by W.F. Barker & A.M. Doeff
= Child Welfare League of
America, Incorporated

] 67 Irving Place

e New York City 10003

Presehocl Intetpersonal Pro~
‘blem Solving Skille Test
by M. Shure and G. Spivak .
Hahnemann Medical College
& Hospital
.Division of Research and

" Evaluation _

- Community MH/MR Center
314 North Broad Street
Philadelphia, Pa. 19102

Preschool Screening System by
P.K. Hainsworth & M.L. :
Hainsworth
ERISys )

P. 0. Box 1635
Pawtucket, R.1. 02862

= Preschool Language Assessment”
. Instrument by

M. Blank, S.A. Rose and’
L.J. Berlin

Grune & Stratton, Inc.

111 Fifch Avenue

New York City 10003

Preschool Language Schle by
IoLo ztmemn, VO‘G. M
Steiner, and R.L. Evatt
Charles E. Merrill Pub-
lishing Company © -
Columbus, Ohio

Preschool Fupil Progress
Evaluation Plan
Panhandle Child Develop-
ment AssocC.
418 Coe tr d'Alene Avenue
Coe vrd'Alene, Idaho 83814

The Preschool Rating Scale by
W.F. Barker, L. Sandler,
A. Bornemann & G. Knight .
Center for Early Childhood
Education
18th and Callowhill Sts.
Philadelphia, Pa. 19103

Riley Motor Problems Inventqty -
. Western Psgchblogical .Services R
12031 Wilshire Blvd. -
Los ‘Angeles, Calif. 90025

" School .Readinegs Survey by

F.L. Jordan & J. Massey
Consulting Psychologists Press
577 College Avenue

Palo Alto; Calif. 94306

School Readiness‘Test by
0.F. Anderhalter ’
Scholastic Testing Service, Inc.
Bensenville, Ill. :

Screening Test for the Assignment of
Remedial Treatments by '
A.E. Ahr

Priority Imnovatjons, Inc. 4

P. 0. Box 792

Skokie, Il11. 60076

o

Slingerland Pre-Reading Screening
Procedvres
Educators Publishing Service,
*Inc..
75 M?lton Street ¢
Cambridge, Mass. 02138

Smith-Johnson Nonverbal Performance
Scale
Western Psychological Services
12031 Wilshire Blvd.
Los Angeles, Calif. 90025

Stanford-Binet Intelliggence Test
and Profile for the Stanford
Binet by R.E. Valett
Consulting Psychologists Press
577 College Avenue
Palo Alto, Calif. 94306
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Head S:a1t Clinic Team -

Preschool Te gg,‘L Tests

Symbolic Play Test by - v
M. Lowe & A.J. Costello - ' -
NFER-Nelson Publishing
Co., Ltd. '
Darville House
2' Oxford Rd. East
‘Windsor SL4 1DF -
Berkshire, Bngland

‘Test: of Eariy Languagg Da— S
veloﬁmenc o R
W.P. Bresko, D. K. Reﬂd &

D.D. Hammill \ : :

Pro-Ed.
333 Perry Brook Bldg. ° 1 )
Austin, Texas 78701 ) N

Test of Early Learning Skills.
by J.P. Somwaru N
Scholastic Testing Service,
Inc.
" Bensenville, I11. 60106

Vane Evaluation of Language
Scale , .
Clinical Psychology Pub- )
lishing Co., Inc.
4 Conant Square
Brandon, Vt. 05733

Vinzland Social Maturity

' Scale bv
E.A.Doll
American Guidance Ser-
vice, Inc.
Publ.ishers' Building
Circle Pines, Minn.- 550

Wechsler Preschool & Primary
Scale of Intelligence ’
" Psychological Corporation = v
-304 E. 45th Street .
New York City 10017
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A _CULTURALLY BIASED TEST FAVORING THE RURAL APFALACHIAN *

1.

= - 14

¢

When you see mice running toward the exit of a coal mine,
it means: .

a.
b.
c.

Red~eye gravy is:

a.
bl

Co

d.

A twig from a small willow or saasafras limb chewed up a8t
the end 1s for: . SR

a.
b.
c.
d.

danger of a cave-in or leaking gas
‘they're hunting someone's lunch
it's going to rain

¢

gravy with red‘food coloring in it
gravy made with ham grease

unaged moonshine

fish sauce

“
°

chewtng gum ' _ ' bl
a toothpick . ' R
a switch \

a toothbrush

lax seed is used to:

a. get something out of your eye

b. feed chickens

c. feed hogs - Vo

A pounding is: ) ' - N <i

Sorghum is made from:

a..
b.

c.

driving a nail
gifts to -new neighbor
a ope-pound chicken

best time for killing hogs when the meat is to be cured is:

around. Thanksgiving when temperature is b3§ow 32 degr@bs
after Ground Hog Day ‘

anytime

before killing frost

sugar cane
sugar beets
sorghum cane

Light bread is: '

‘a.

b.
c.
d.

hot bread ' ‘
store bread

corn bread

cream puffs



a. dogwoods - J
b. pines
] c. oaks
-—— d: sugar maple _ . L

10. Poke salad generally.refers to:

a. bherries of poke plant used for dye

b. tender greens of poke

c. greens bought at the store o

d. salad made from whatever you have on hand

<,

11.. Burley {s usually cured:

- a. by the processor
y b. in flue forms ~ ,
3 ._c¢» 1in open air barns I . ’
TR ., d. .ofi the stalk

SN v e. a year after it is cut

\

12. A man who has granny trouble can look forward‘to:

a. ,abstaining from sex .

b. the birth of his child

¢. having only daughters

d. his mother-in-law moving in

13. Jumping jig refers to:

a. dance b. escaped convict c. -groom
d. recial slur e. toy ) .

14. Which of the following belongs least with the others?

&. dodger b. grits | c. hush puppy
d.”’ pone e. scrapp17

. 15. Southern mountain people usually express their political
- -  feelings by: -

‘a.- voting independently >
b. seldom voting . . .
. rejeeting traditional candidates C
d. voting strongly Democratic
e. voting strongly Republican

L N >
(*Taken from a test devised by K. Rogers and D. Stulberg as part of

Operation Mainstream, in Oak Ridge, Tennessee, 1970 and from
"Mountain Quiz" in "The Mountain Call', Christmas, 1974, II, 1, p. 6)
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c s BLACK ENGLISH DIALECT FEATURES | -
, ) \ )
Eronunciation .
- /th/sounds 1. f£/th in medial & f1na1 positions
: ’ _ bafroomlbathroom, monf /month \ : “‘\
) 2. v/th in medial & final positionb —_ e
‘ ) ' muver/mother, bréav/breathe 4 LT
'3, d/th in initial & some medial po 1tions R
.den/then, brudder/brother I o
- /r/, /1/sounds 1. omitted or weakened * A S t
N e fawk/fork, do' /doer , you/your, ey/their B
; ' ?\\hs he'p/help . \ o, ;
1 . Consonant Cluster.Reduction ' . o S ;
; L ‘1. des/desk, neks/next han/hand ‘ 'E
- ‘ . \\\ 2, plural formations. words ending -
5 R AN " o in / st/, /- skl, or /- spk,change o° o
S ~ ‘ S /I-s'/, then plyrals -are formed by ‘| “*- .
‘ ' . . adding /- ez/ dessesldesks, tessesltests : S
. Final /b/ /d/ /g/sounds ' RN ‘ K '
1. devoicing at .end of . syllable: p/b, t]d,m .
klg salat/salﬁn\ . R
‘ Nasalization : - N . : -
- ) s 1. nasalized vowel replaces a final nasal 2
: S, ~onscnant: ma'/man, ru'/run . ce T
% ‘Past\tense Grammar . /.“ ) .

1. regular /ed/ suffixes not pronounced be~ -
* cause of consonant reduction rule: .l t&lk/
I talked, he wave/he waved l | "

| ' 2, irregular forms may be ‘regularized:
knowed/khew, heared/heard : .

Third person singular present temnse
1. /-s/ suffix is absent: he walk/he Jalks N

< w Jow

N

x0T

hg perco rection' I walks, you walks,
e children walks

/-s/ suffix is absent + ten cent/ten cents

Plurals . 1. ‘ .
Possessives 1. indicated by word order- my aunt housel R N
©  my aunt's house | -
{-’f— - - - B
“ Invariant "be" 1. "be" used as main verb..for is,'gré, am,
4 was, were: I be here this afternoen. ' o
2 'Sometime he be busy. o S
@ &
14 * *
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Black English Dialect Features

Distribution or Nontense "be" Two different theories of
‘ function

> 1. continous state of action
2, intermittent action

Undifferentiated Pronouns ‘

. __,,,f-Wla—mayAsnbstitute peréonal pronouns
T e for possessives: 'he book! or
' “"him book" for "his book"

Pronominal apposition .

1. pronoun used as well as noun
subject: My brother, he bigg«r

N . _ than you.
Questions 1. inversion not necessary
) : What that is?, Where the «'."~& cat
is? .
‘Existential "it" e e )

_ ‘ 1. used in place of '"there"

- ' It's a boy in my room name -obert.
Is it a mein street in this town?

My cause misunderstandings:Is it
soup yet?" Could be understood as
"Is there any soup yet?" where most
' people understand it .as "Is the
. soup ready yet?"

]

- Multiple Negation. ' 1. negative attached to main verd and |
: all indefinites ° |
- ' She didn't do nothing. ) j
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SOME HISPANIC DIALECT FEATURES

3

Pronunciation

Sounds with which speakers ere likely to~have difficulty:

-

b-v .
d - th (/th/ not found in Spanish)
j - sh (neither found in Spanish)

e —eZh= h (neither found in Spanish)
All vowels '

Vowels -

1. Five vovels, none of which are exeactly equivalent to
any English vowel.

i, e, a, o, u, pronounced: e, a, ah, o, o0

2. Englféh vowels wi ' be "heard' as the closest Spanish
vowel : :

/28/ (hat) heard as "a" or "ah"

“w
3. Must learn to discriminate those vowels not present in
Spanish ’

/1/ as in "bit"

Consonants

Stops 1. stops (/p/, ‘t/, /k/) are not aspirated so, may
be lost in fiu2l position. In English final

2

stops sre important for past tense production {/t/)

b, v 2. /b/ is a stop only in initial position~u- after /m/’

(hombre), otherwise /b/ and/v/ are used inter-
changeably, pronounced as a bilabial fricative
very = berry, rabbit=ravit

©s . 3. /sl is produced farther forward in some dialects
~and may be confused with a lisp.

4, Spanish:has a palatal sound, similar to "y" which

mey be pronoynced with friction. yellow, jello
may sound alike.

final 5. since few words in Spanish end in consonants,
- consonants final English consonants may be omitted or fol-
T lowed by "a" (cakay/cake) or replaced by a per-

N

mitte9 final.

-

-
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Some Hispanic Dialect Features

4

Grammar

-

Grammatical errors may be caused by contrasts in the language

structures:

" sub ﬁct

Negation

Ad jectives

Cogparatives

Third person

Plurals

.Past tgnse

Future tense

?rggressiVEr

Tense

Articles

Fossession

Omissioy of pronoun sub ject: T :
Is bilf, Is teacher (Article omitted also)

@

Not before verb:
Maria not is here. Also Maria no is here.
Marie no here.

Use of no for don't in commands:
No run. Not run.

Adjective following noun:
The dress yellow, the dresses yellows
(with agreement {n number) .

.The comparative forms used with more, most

where English uses -er, -est:
It is more big. He is most fat of the boys.

Dropping of -s inflection on third person
singular verbs:
He go to school.

Dropping of -s inflection on plurals:
The book are here.

Dropping of past tense inflection:
The boy play.

Omission of "will"” in futureﬁ
The boy play.

Use of "go" with '"tc for future:
He go to sing (for He's going to sing).

Use of simple present where English uses
progressive:
He sleep now.

Omission of article with nationality, pro-
fession, etc:
Is American. Is teacher.

Use of "the' for possessive in parts of the
body and pe-sonal articles:

The foot hurts me..

The coac (of him) is blue.

—y
ST
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; Some Hispanic Dialect Features
Grammar
Titles 1. Titles used with definite article:

The Mr. Jones.

Prepositions 1. In used for on, at:
In the table, in Michigan Avenue, in
1515 Michigan Avenue. Prepositions in
English are difficult. '

Yave/Be . 1. Use of "have" for "be"
i I have hunger. He have six years (for
He's six years old).

1. Avoidance of inversion in questions:
formation Juan can go? Juan like(s) this? (Spanish
does not use the '"do" function word-verb
\ form.) Also,How come they to school? or
S How they come to school?

Compound words 1. Noun-compounding not used or order in error:
: The wife-house, the wife of the house (for

house-wife). é(/
r \




GUIDE FOR INFORMAL PRESCHOOL LANGUAGE ASSESSMENT
o . Y KRR -

+ Receptive Language,

. &
1. "Auditory memory:

a. Sentence repetition

3 year old répeats 6 syllables
- . - &4 year old repeats 8 syllables
5 year old repeats 12 syllables

= I

d " (Sentence structure must be considered since it
will vary the complexity and affect child's
ability to repeatg . *

: b. Digit repetition '

3 year old repeats 2 digits
4 & 5 year old repegts 3 digits j

C. Direétien following

3 year old follows 2 step command .(related)
4 year old fcllows 2 step command (unrelated)
5 year old follows 3 step command

2. Auditory verbal comprehension

. a. Story comprehension
. . . 4 year old will attend for 5 minutes wvhile
S . story is read. L . ‘ j

b. Question ccmprehension ¢

3 year old answers "where', “who'' questions

appropriately .
4 year old answers simple "how" questions

appropriately )
3. Auditory association
4. Opposite. analogies
' AN Sfyear old completes final word

t

Expressive Language

1. General information questions

3 year old gives first ngme, sex
4 year old gives full name

494
G
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P

Cuide for Informal Preschool Language Assessment

»

2. Naming
. 3 year old names common objects, actions in pictures

3. Language fample (Consider dialect variations)
3 year old uses "-ing" verb form, regular plurals,
"no" or "not", articles (the, a), demonstratives
(this, that), some pronouns; average phrase length:
3.4 words. . ‘
.4 year old uses regular past tense forms, expresses
future (going to, have to, want to), changes word
order to ask questions, beginning to use complex and
compound sentences, 6-8 words; average phrase length
4.5 words
5 {gar old develops relative clause use and phrase
-embedding is common

7

Concept Development

1. Colors

4 year old knows 3 colors
5 year old knows 8 colors

2. Numbers:

4 year old counts to 5, (rote), has'concept of "2
5 year old counts to 10 (rote) _ -

3. Shapes -

4 yéar old names 3 shapes

P,
4 Prepositions )

3 year old k::;%cghgrepositions (on, in, under)

4 year old kno im\ front, in back, next_ to

5 year old knéus beside, down ‘ ’,/(’—‘-




